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No. Title of Research Articles Rhetorical Patterns

Al | Assessment and Feedback to Enhance Online | M1-M3S5-M3S3-M3S2
English Language Learning

A2 | An Analysis of Code Mixing Used by A | M1-M3S3-M2S1B-
Singaporean Singer in Instagram’s Caption M2S2-M3S1-M3S2

A3 | “Grammarly” as Al-powered English Writing | M2S1A-M2S1B-M1-
Assistant : Students’ Alternative for Writing | M2S2
English

A4 | Using Total Physical Response (TPR) method | M1-M2S1B-M2S2-
on Young Learners English Language | M3S1
Teaching

A5 | The Context Meaning of Deixis in Soundtracks | M1-M3S1-M3S3-
Lyric of The Greatest Showman Movie M3S4-M3S2

A6 | Drama in Enhancing Motivation of Non- | M1-M2S2-M3S1-
English Department Students Computer | M3S4-M3S5-M3S6
Science Students

A7 | How Poetry Improves EFL Learners’ | M1-M2S1B-M2S2-
Vocabulary  through  Curriculum Based | M3S1
Dynamic Assessment

A8 | Hearing Your Feedback Loud and Clear : | M1-M2S1A-M3S6
Students’ Voice of Audio Feedback in Virtual
Writing Class

A9 | Memrise : Promoting Students’ Autonomous | M1-M3S3-M3S5-M3S2
Learning Skill through Language Learning
Application

Al10 | The Effect of Prophet Yusuf Storytelling on | M1-M3S3-M2S1B-
Students Grammar Mastery M2S2-M3S5-M3S7

All | The Effect Fantasy Movie in Writing for Junior | M1-M2S1B-M3S4-
High School Students M3S1

A12 | Utilizing Test Item Analysis to Potray The | M1-M2S1B-M3S1-
Quality of English Final Test M3S3-M3S2

Al13 | The Use of Camtasia Video, Youtube, and | M2S1A-M3S1-M3S2-
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Whatsapp in Online Teaching during Pandemic
Situation

M3S3-M3S5

Al4

lllocutionary Acts for Different Races
Dr.King’s Utterance of AVA DUVERNAY’S
SELMA MOVIE

M1-M2S1A-M2S1B-
M3S1

Al5

VIVOCE : An Effort to Promote EFL
Learners’ Self-regulated Learning during the
Covid-19 outbreak

M2S1A-M3S1-M3S2-
M3S3-M1-M354-M3S5

Al6

Integrating the Use of Social Media for Group
Collaboration in ESP Classroom

M1-M2S1A-M2S1B-
M3S1-M3S2

Al7

The Effect of Visual Thinking Strategy on
Vocabulary Mastery of Students in VVocational
High School

M1-M2S1A-M3S1-
M3S2

Al8

Debating as A Systemic Teaching Technique to
Promote HOTS (Higher Order Thingking
Skills)

M1-M2S1A-M2S1B-
M3S1

Al9

Teaching Writing Recount Text by Using
Powtoon Video

M1-M2S1A-M2S1B-
M2S2-M354-M3S1

A20

The Use of KWL (Know, Want, Learned)
strategy on students’ reading comprehension

M1-M2S1A-M2S1B-
M2S2-M3S4-M3S7-
M3S1-M3S2
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RA

Rhetorical
Patterns

Move
1

Move 2

Move 3

S1A

S1B

S2

S1

S2

S3

S4

S5

S6

S7

Al

M1-
M3S5-
M3S3-
M3S2

1

1

A2

M1-
M3S3-
M2S1B-
M2S2-
M3S1-
M3S2

A3

M2S1A-
M2S1B-
M1-M2S2

Ad

M1-
M2S1B-
M2S2-
M3S1

A5

M3S1-
M3S3-
M3S4-
M3S2

A6

M1 -

M2S2-
M3S1-
M3S4-
M3S5-
M3S6

A7

M1 -

M2S1B-
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M2S2-
M3S1

A8

M2S1A-
M3S6

A9

M1
M3S3-
M3S5-
M3S2

Al10

M1-
M3S3-
M2S1B-
M2S2-
M3S5-
M3S7

All

M1-
M2S1B-
M3S4-
M3S1

Al2

M1
M2S1B-
M3S1-
M3S3-
M3S2

Al3

M2S1A-
M3S1-
M3S2-
M3S3-
M3S5

Al4

M1-
M2S1A-
M2S1B-
M3S1

Al5

M2S1A-
M3S1-
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M3S2-
M3S3-

M3S4-
M3S5

Al6

M1-
M2S1A-
M2S1B-
M3S1-
M3S2

Al7

M2S1A-
M3S1-
M3S2

Al8

M2S1A-
M2S1B-
M3S1

Al9

M2S1A-
M2S1B-
M2S2-
M3S4-
M3S1

A20

M2S1A-
M2S1B-
M2S2-
M3S4-
M3S7-
M3S1-
M3S2

TOTAL

18

10

12

15

11
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Appendix 3 Samples of Research Article Introduction Section

a. Author A8. (2022). Hearing Your Feedback Loud and Clear: Students’
Voices of Audio Feedback in Virtual Writing Class. Metathesis: Journal of
English Language, Literature, and Teaching, 6(1), 1-11.

Introduction Section

Teachers in higher education are aware of the importance of giving feedback on
students’ writing to enhance the learning process. Feedback aims to help the
students know what they have achieved in their writing related to the learning goals
and to help students become aware of their weaknesses and the gaps in their writing
(Lee, 2014). Therefore, it is pivotal to consider that the feedback given was useful
for the students’ future development. In addition to that, effective feedback can
affect the students’ engagement and the quality of learning (Black & Wiliam, 1998).
In order to improve learning, feedback must include informative and elaborative
components which highlight how to improve the performance (Narciss & Huth,
2002). The feedback which is given personally, such as you are a brilliant student
or you did a great writing without any comment to improve their writing, is
considered ineffective to enhance students’ learning process (Hattie & Clarke, 2018;
Walker, 2009; Weaver, 2006).

In addition to that, there is still a misconception about feedback that it is the
only information given by the teacher to students after the submission of the writing.
The misconception is focused more on what the teacher does rather than what the
students do in their own learning (Carless & Boud, 2018; Evans, 2013; Nicol, 2010).
Feedback should not be considered as something given by the teacher after the
writing submission, but it is something given between — or connects — performances
(Boud & Molloy, 2012). The most widely used feedback method is written
feedback (McCarthy, 2015). Meanwhile, students highlighted some various notions
they do not understand from teacher’s written feedback, including the use of
complex academic language (Winstone, Nash, Rowntree, & Parker, 2017), not
being able to discover messy handwritten feedback (Ryan & Henderson, 2018), and
written feedback which is vague and unconstructive (Henderson, Ryan, & Phillips,
2019).

The closure of higher education due to the Covid-19 pandemic must switch
the teaching and learning process from face-to-face to online teaching. It also
changes the pedagogical approaches of how teachers provide feedback in the virtual
learning environment (VLE). In this emergency remote teaching situation, the depth
of online teaching and learning relates to social, cognitive, and teaching presence
(Law, Geng, & Li, 2019). One of the keys to teaching presence is providing
feedback (Wilson & Stacey, 2004). In VLE, teachers can implement technology to
provide feedback, henceforth e-feedback. There are many forms of e-feedback that
teachers can apply: feedback using word-processing software such as Microsoft
Word and Google Docs (Kim, 2010), feedback using audio (Lunt & Curran, 2010),
and feedback using screen capture software (Stannard, 2017).
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In response to the current condition, audio feedback can be an innovative
way that is worth implementing in virtual writing class. Audio feedback is a
commentary of students’ writing that allows teachers to provide unique and tailored
feedback (FitzPatrick & McKeown, 2020). Audio recordings have become easier
because of the advancement of technology. The technology could impact the way
teachers provide feedback (Stapleton & Radia, 2009). Furthermore, it can provide
ways beyond written feedback which is usually conducted in the face-to-face
classroom. One of the audio recording platforms that can be used is Vocaroo.
Vocaroo is a free online recording website. We can access it without installing or
downloading. The audio files we created on Vocaroo can be shared on different
social networking sites as a link. In addition to that, we can download the audio
files in different formats, such as mp3, Wav, Ogg, and flag.

According to published evidence, audio feedback is highly acceptable.
Morris and Chikwa (2016) focused specifically on students’ preferences of audio
and written feedback and the type of feedback that could impact students’ learning
outcomes. Students were broadly positive about audio feedback, but they showed a
strong preference for the use of written feedback in the future task. Ice et al. (2007)
reported from their case study that students had positive responses with
asynchronous audio feedback compared with asynchronous text feedback. The
findings revealed that audio feedback could build students’ engagement. In a
similar vein, Brearley and Rod Cullen (2012) attempted to explore students’
perceptions and engagements with formative audio feedback. The study revealed
that audio feedback is clear, helpful, and engaging but how the teachers adopt the
feedback delivery technique must be considered so the students can implement the
feedback given. Another study conducted by Kirschner et al. (1991) also revealed
that students described their experiences in receiving audio feedback as personal,
complete, clear, and pleasant. In their study, they also reported that the amount of
feedback comments communicated with students was greater than written feedback.
It resonates with a study carried out by Merry and Orsmond (2008). They
investigated that the students responded positively to audio feedback because it was
easier for them to understand. In addition to that, the students felt that audio
feedback was more personal and it had more depth.

Although there are many growing types of research related to audio
feedback revealed positive responses, the use of audio feedback is still
underexplored in virtual writing class. In this emergency remote teaching, when
teaching and learning are conducted fully online, teachers had to switch the
pedagogical approaches by integrating technology. Previous research has shown
that students may feel isolated in an online setting, so the teachers should adapt their
teaching strategies by using more interactive teaching methodologies, encouraging
more student participation, and providing more communication channels to
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students (Volery & Lord, 2000). It is important for the students to feel that the
feedback comment is bespoke to them (R. Lefroy, 2020). There must be a positive
relationship between teacher and students as a fundamental factor to successful
audio feedback. A positive relationship can be built by providing well-informed
feedback (Lefroy et al., 2015). Positive student-teacher relationships promote a
feeling of connectedness, which leads to positive student attitudes regarding
academic success expectations, as well as academic motivation and engagement
(Newcomer, 2017).

Feedback comments should provide an appropriate quantity of personalized
material in a way that is sensitive to each students’ context and needs to maximize
their potential impact. Text-based comments, which are generally limited to the
margins of essays or a comment box on a rubric, make this difficult to implement.
As a result, students may find written feedback or text-based comments unclear and
lack in detail (Borup, West, & Thomas, 2015). Oral feedback or face-to-face
feedback, on the other hand, may provide rich, personalized and detail, but it might
be impeded by performance anxiety and is dependent on student memory
(Henderson & Phillips, 2015). Audio feedback allows teachers to include an
adequate amount of detail in a short recording, and the audio recording can be
listened to as many times as the students want. Research focusing on audio feedback
has shown that it is detailed, individualized, clear, and supportive (Henderson &
Phillips, 2014).

One of the least satisfying aspects of feedback is about students’
engagement and responsiveness to feedback (Boud & Molloy, 2012). Students are
more likely to interact with and act on the feedback they understand rather than
feedback they do not understand (West & Turner, 2015). It means when the audio
feedback given is not clear and understandable, it can be difficult for the students
to engage with the feedback. According to the evidence, audio feedback can help
students engage more with feedback and, as a result, perform better in future
assessments (Lunt & Curran, 2010). Audio feedback in virtual writing class is
relatively novel, and its usage as a feedback vehicle is still in its infancy. As a result,
there is not a lot of research conducted on this subject. Given the importance of
feedback in learning, this study contributes to the developing body of research
focused on students’ perceptions of audio feedback in virtual writing class.
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b. Author, A20. (2021). the Use of Kwl (Know, Want, Learned) Strategy on
Students’ Reading Comprehension. English Teach. J. A J. English Lit.
Lang. Educ, 9(2), 94.

Introduction Section

In the learning of English, all of four language skills should be improved by
the students. Among all the language skills, reading is one of the English skills, that
IS not simply translated into each word by each word but it should be entirely
comprehended in the process of language course. It is also supported by (Heriyawati
et al., 2018) who stated that reading is seen as the process of identification and
comprehending the written text, and it is expected readers to read critically to
connect and understand the content of the text as well as to get the knowledge from
the text. (Nunan et al., 2015)stated that reading is required to pronounce the word
loudly and comprehend the idea beyond the text. Again, reading does not only show
how to identify some codes and to pronounce it, but also to make the learners
understand the text meaning. Reading is a sort of active process while the readers
comprehend the text being read. Information from the text is gathered and passed
into the brain during the reading. The information gathered includes explicit or
implicit ideas in the forms of words, phrase, and sentence. According to (Saepudin,
2018), the activities or reading comprehension are finding the main idea, the
meaning of words, detail information and making inference. Further, (Sinambela et
al., 2015) stated that the activity of reading is about concerning on the detail
contents of written texts. It can be concluded that the reading activities need a
sequence process involving not only understanding the surface of the texts but also
beyond the texts.

Thus, there are various reasons to enhance reading skill for the students
(Anderson, 1999; Cahyono, 2006). Firstly, students need to have a good reading
skill. Secondly, reading becomes the basis to get successful in language and
academic learning. Thirdly, the skill accommodates the students to enrich their
vocabulary. Fourth, the students master more English language in written. At last,
the skill can support the students’ language acquisition process, deliver better
examples for writing, have opportunities to explore new topics, encourage the
discussion, and absorb the language.

The goal of reading activity is having a comprehension. (Klingner et al.,
2007) contributes that reading comprehension is a complete process of multi
components including some interaction of the readers’ previous knowledge and
operational strategy with other variables related to the text such as students’
interests of the text and their understanding of text types. The reading
comprehension is able to be interpreted as an ability of the reader to process text,
get to know the intent of the text that the reader reads, and able integrate it with
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what the reader knows. It also commonly referred to the cycle of having understood
the text meaning (Woolley, 2011). Again, the purpose of reading activity is rather
to have comprehended the entire text understanding than to derive literal meaning
from words or sentences.

Reading without understanding seems useless. (Aulia, 2017) mentioned that
without having comprehension, reading for pleasure or knowledge is impossible to
be applied. Understanding the meaning of each set of words, sentences, and
paragraphs that are part of the text is the purpose of reading. As the students find
difficulties in mastering English in terms of vocabulary and grammar, lack of
vocabulary and grammar mastery related to the text being read also contribute to
the students’ difficulties in comprehending the texts. Finding the main ideas and the
purposes of the text seem difficult for the students when they do not know how to
comprehend and understand the text well. The problem of comprehending the text
is also caused by using inappropriate technique of reading.

In fact, many students still found difficulties in comprehending the text. This
condition also happened in junior high school, particularly at SMP PGRI 6 Malang.
Their difficulties become problems for identifying the text and answering
comprehension questions because they do not know what information is in the text.
The difficulties faced by the students include, firstly, lack of vocabulary and
grammar which affect their comprehension as they feel difficult approaching the
text. Secondly, the students find difficulty in finding the meaning in the given text
as they depend on their teacher’s assistance 0 read the text word by word or sentence
by sentence. Lastly, the students have less motivation, feel reluctant, and passive
because they feel that reading is boring and not interesting.

Moreover, according to our preliminary study, there are some teachers not
executing background knowledge to support their students' schemata of what they
are planning to learn. They also do not accommodate their students to have some
questions, since they take more time to explain only. The teachers pose themselves
to provide all information and instruction, take over all the things that the students
have to do and the students only listen to what the teachers said. In this occasion,
the students are passive listeners. The students do not get an opportunity to tell what
they have known or what they have learned about the topic.

Based on the above mentioned problems, an appropriate teaching technique
and reading strategy is needed to overcome the problems. A strategy can be defined
as a plan of action designed to reach a particular goal. It is expected that the
teaching-learning process will be more effective, and the students will be more
actively engaged with the text by employing a particular reading strategy.
Otherwise, it is also expected that the students will be able to read the way an expert
reader does as they are not only able to engage with the text actively, but also they



60

are able to keep track of their comprehension. The strategy being used enables them
to connect their schemata with the text.

There are various teaching and learning strategies applied in classroom to
increase the students’ reading comprehension. Employing the KWL (Know, Want,
and Learned) strategy is one of them. According to (Usman et al., 2019), KWL
strategy is one of the strategies that consider to be applied by the teachers in reading
class because it assists them to operate students’ background knowledge and
students’ interests of the topic. It involves three basic steps, which lead students in
providing a path of what they already know and recall what they have learned from
reading. (Usman et al., 2019) also stated that the goal of the KWL strategy helps
students elicit their prior knowledge based on the information of the text, arrange
the reading purpose, check their comprehension, assess the students to learn the text
more, and develop ideas based on the text. In addition, the KWL strategy is able to
help students figure out and evaluate their learning experience. It also becomes a
useful assessment tool for teachers.

The KWL strategy is a sort of student-activity-based strategy since the
students are directed to be active in the pre-reading, while reading and after reading.
The strategy is divided into three stages namely K represents what they Know, W
is to decide what they Want to learn, and L is recognized as what they Learned
based on they have read. At the stage ‘Know’, it requires the students to brainstorm
what they know related to the topic given and they continue writing down the ideas
based on the topic in the board or a piece of worksheet. (Sinambela et al., 2015).
Further, in this first stage, the students will know, analyze, and predict what they
will learn from the text (KNOW). At the stage ‘Want’, the teachers ask the students
to create the questions based on the topic being. In this stage, the students develop
thoughts about what they will learned by creating their own questions. And the last
stage ‘Learned’, the students have the opportunity to connect the link of the reading
purpose, the questions they have created, and the information they found in the text.
Furthermore, they will classify the important information from the text and make
brief conclusion from the text (Usman et al., 2019). The strategy will favor the
students to predict what they will read through a series of questions that they are
going to answer later. It also helps them to become better readers. Besides that, the
teachers will teach more interactive in their teaching when implementing the
strategy.

Generally, there are three important steps in doing KWL strategy, which are
recorded in the KWL worksheet. The first step is pre-reading activities. In this step,
the teacher guides the students in brainstorming or investigating their prior
knowledge on the topic to be discussed. Alternatively, it can also be done by giving
feeder questions to help the students brainstorming their ideas. The brainstorming
process has a purpose to activate the students’ prior knowledge for helping them
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understanding the text. The students’ responses are recorded in column K on the
worksheet.

On the second step, the teacher provides some questions to the students on
what they want to learn from the topic. In the step, the students make important
questions according to their interests on the topic. The questions are written down
in column W of their worksheet. When the students have finished writing the
questions, the teacher commands them to read the text and find more information
they want to learn based on the text. The information should be useful for answering
their questions later.

The last step of the KWL process is post-reading activities. In this step, all
questions in column W will be answered according to the information, which the
students have learned and known from the text. They write all the answers in
column L on their worksheet. Moreover, the students will also review and conclude
about what they have learned in the reading text. We expect that if the three steps
of the strategy are well implemented, the end result is the students can comprehend
the descriptive text easily and more interested in following the reading class.

Likewise, (Richard T. Vacca, 2008) emphasized that prior knowledge and
students’ experience in any learning situation have the most principal situations in
reading comprehension. Furthermore, they stated that having comprehended a text
could be encouraged through making prediction based on the text being read. This
activity can be treated by using KWL strategy. The strategy, then can favor the
students to enhance their understanding on the topic learned, to keep the students
involving in what a fluent reader does, to have a comprehension of the text being
read, to control their own learning process, to adopt it for the students’ learning,
and to save the information derived from the text.

Due to the above situation, the study aims at investigating the effectiveness
of employing KWL strategy for students’ reading comprehension and to know
whether there is a significant difference between students who are taught using
KWL and those who are not taught by using KWL on reading comprehension class.
Thus, the problems of this study can be formulated as if there is a difference
showing up between students’ reading comprehension who are being taught by
using KWL strategy and those who are not.
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